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Recipients exhibited the 
following:

1. Led with heart, 
2. Demonstrated creativity, 
3. Shown sustained commitment to addressing instructional 

challenges, 
4. Made a profound impact on a college and/or professional 

organization



Carter Doran CIO 
Leadership Awardees



Carter Doran CIO 
Leadership Awardees

Dr. Jennifer Taylor-MendozaDr. Tammy Robinson Dr. Stacy Thompson



Dr. Tammy Robinson

• Dr. Tammy Robinson serves as the Vice President of Instruction 
at Cañada College in Redwood City, California. Prior to this 
position, she served as the Dean of Global Learning Programs 
and Services and Dean for Social Science and Creative Arts at 
Skyline College in San Bruno, California.  Dr. Robinson has over 
twenty years of experience as a community college 
administrator and faculty member. She also served as interim 
Vice President of Academic Services Services/Athletic 
Director/CIO at Lassen Community College in Susanville, 
California. She was also the Department Chair of 
English/ESL/Linguistics Department at Los Angeles City College 
in Los Angeles California. 

• Dr. Tammy Robinson holds a Doctorate in Education with an 
emphasis in Community College Administration from the 
University of Southern California, a Master of Arts degree in 
English with an emphasis in Rhetoric and Composition from 
California State University, Dominguez Hills, a Bachelor of Arts 
degree in Political Science from the University of California, Los 
Angeles and an Associate of Arts degree in Social Science from 
Cerritos College. 



Dr. Jennifer Taylor-Mendoza

• Jennifer Taylor-Mendoza, author of Minding the Obligation Gap in 
Community Colleges: Theory and Practice in Achieving Educational 
Equity, holds a Ph.D. in education from Claremont Graduate University. 
With over twenty years of higher education experience, Dr. Taylor-
Mendoza is continually inspired by the brilliance, power, and endless 
potential of community college students. Her research focuses on the 
intrinsic resiliency of students of color and institutional approaches to 
addressing systemic, structural inequities. Dr. Taylor-Mendoza is the 
Vice President of instruction at Skyline College and serves as the CIO 
representative to the State Chancellor’s diversity, equity, and inclusion 
workgroup. She serves on the Board of Directors of the Human 
Investment Project (HIP) Housing and is an Aspen Presidential Fellow. 
Her work integrates Student Services and Instruction dismantling 
structural inequities to create programs responsive to local economic 
and social needs. Areas of expertise are leadership development, 
program innovation, community partnerships, and institutional equity 
reform.



Dr. Stacy Thompson

• Dr. Stacy Thompson was raised in the Bay Area and has over 25 years 
experience in higher education. As an educator, she supports community 
college students of color reach their educational goals and mentors 
faculty, staff and administrators who wish to advance their careers in the 
community college setting. 

• Dr. Thompson started her career in higher education teaching Early 
Childhood Development at Merritt College in Oakland, CA. After 10 years 
in the classroom, and graduating, she became the permanent Dean of 
Humanities and Social Sciences at Merritt College. Currently, Dr. 
Thompson currently serves as the Vice President of Academic Services at 
Chabot College in Hayward, CA. 

• Dr. Thompson served on Western Region Council on Black American 
Affairs (WRBCAA) board for 8 years and now serves as the President. On 
the national level, she is VP of Programs on for the National Council on 
Black American Affairs (NCBAA) and is a founding member of the Black 
Education Association at Chabot College. 

• As an active member of the higher education community at the state 
level, she serves on the Chief Instructional Officer (CIO) Executive 
Committee representing Region 3 and on the California Community 
Colleges Athletic Association (CCCAA).

• Dr. Thompson holds a Doctorate of Education and a Master’s Degree in 
Educational Leadership from Mills College, a Master’s Degree in Child 
Development from Mills College and a Bachelor’s Degree Lewis and Clark 
College.



Congratulations!!!



CCCCO Speed Sessions: 
Advancing the Vision and 

Implementing the Call to Action
• 9:30 - 9:40 – Opening and introductions: Executive Vice Chancellor 

Marty Alvarado 
• 9:40 - 11:20 – Roundtable Sessions

• Budget update and overview: Vice Chancellor Lizette Navarette
• Legislative hot topics: Vice Chancellor David O’Brien 
• Competency Based Education and Credit for Prior Learning: Vice 

Chancellor Dr. Aisha Lowe
• Technology Priorities: Vice Chancellor Rebecca Ruan-O’Shaughnessy 
• Strong Workforce and WEDD: Vice Chancellor Sheneui Weber 

• 11:20 - 11:30 – Closing and Q/A: Executive Vice Chancellor Marty 
Alvarado 



Executive Vice Chancellor 
Marty Alvarado

• As Executive Vice Chancellor of Educational Services, Marty J. Alvarado provides 
leadership and support for the Academic Affairs and Student Services Programs.  In 
this role Executive Vice Chancellor Alvarado is responsible for agency-wide policies 
and programs related to student support, instructional delivery, and curriculum 
with the aim of increasing student success rates and closing achievement gaps.  

• Prior to joining the Chancellor’s Office team in 2019, Executive Vice Chancellor 
Alvarado provided support for scaling up regional cross-sector partnerships and 
state systems engaged in large scale transformation. This work focused on building 
regional ecosystems to support pathways to college and career success and 
economic advancement across the state.  With almost 20 years of experience in 
higher education and the community college system, Executive Vice Chancellor 
Alvarado brings an expertise in program development and implementation, 
community engagement and partnerships, industry engagement and work-based 
learning, and has served as a director for learning communities and workforce 
training.

• Executive Vice Chancellor Alvarado received a bachelor's degree in philosophy 
from Whittier College in Whittier, CA, and a master of arts in philosophy and 
cultural analysis from the Universiteit van Amsterdam located in the Netherlands.



Carter Doran CIO Leadership Award and CCCCO 
Speed Sessions: Advancing the Vision & 
Implementing the Call to Action

Credit for Prior Learning (CPL) and Competency-based 
Education (CBE)

Aisha N. Lowe, Ph.D.
Vice Chancellor, Educational Services & Support Division 



Curricular Equity Strategies

Presenter
Presentation Notes
CPL IS AN EQUITY STRATEGY TO CLOSE ACHIEVEMENT GAPS!CALIFORNIA ADULTS (AGE 25-54) WITH A HIGH SCHOOL DIPLOMA OR SOME COLLEGE BUT NO DEGREE:LATINO, 43%WHITE, 36%ASIAN, 10%BLACK, 8%AMERICAN INDIAN, 2%PACIFIC ISLANDER, 1%TWO OR MORE, 1%OTHER, 0%



Credit for Prior Learning



What is CPL?

Students’ knowledge and skills might be 
gained through experiences such as
• Military training 
• Industry training 

• State/federal government training

• Volunteer and civic activities (e.g. Peace Corps)

• Apprenticeships, internships, work-based 
learning, or other industry-based 
experiential learning

CPL Is Not…
• awarded for knowledge and skills already 

assessed and awarded credit through formal 
education at regionally accredited in-state 
and out-of-state institutions

Credit for prior learning is college credit awarded for validated college-level skills 
and knowledge gained outside of a college classroom.

Presenter
Presentation Notes
CHANTEE



CPL Policy Reform – A Brief Overview
• The Board of Governors unanimously approved an amendment to title 5 §

55050, Credit for Prior Learning, to support and achieve the requirements 
enacted in statute and the goals identified by the Credit for Prior Learning (CPL) 
Advisory Committee (effective March 20, 2020)

• The CPL policy is designed to help community colleges meet goals and 
commitments outlined in the Vision for Success, including to increase degree 
and certificate completion, close equity gaps, and meet California’s projected 
workforce demands

• Policy reforms encourage districts and colleges to provide students consistent 
and equitable access to CPL, to promote quality, integrity and equity in the 
award of credit; makes programs more accessible to millions of students 
without certificates or degrees 

Presenter
Presentation Notes
CHANTEE



Guidance on Local Policy Implementation

• The CPL regulation is a first step in creating a more equitable, statewide 
approach to CPL

• Many decisions are left to local discretion so that colleges can contextualize 
support for students. 

• The Chancellor’s Office, through consultation with stakeholders, is providing 
on-going resources and support

• Implementation Pilots: Faculty discipline cross-walks, Palomar College pilot site, VRC
• Data: MIS data elements to track and report CPL outcomes
• Transfer:  CCCCO, ASCCC, and intersegmental collaborations; colleges encouraged to work 

with local four-year partners to ensure transfer credit 

Presenter
Presentation Notes
AISHA



Requirements for Local Policy Implementation

Per regulation, colleges must:
1. adopt and publish policies pertaining to credit for prior learning
2. certify in writing to the Chancellor of the California Community 

Colleges that the policies required have been adopted and 
implemented by December 31, 2020

Presenter
Presentation Notes
 AISHA



CPL Resources
• ESS 20-300-001: Guidance and System-wide Policy Advisory for the 

Approved California Code of Regulations, title 5 section 55050, 
Credit for Prior Learning (CPL), Effective March 20, 2020 

• CCR title 5, § 55050. Credit for Prior Learning
• ESS 20-400-002: Guidelines for Submission of the Credit for Prior 

Learning (CPL) District Policy Certification due December 31, 2020
• CCCCO CPL Toolkit
• CCC Vision Resource Center (VRC) CPL Community

Presenter
Presentation Notes
CCR title 5, § 55050. Credit for Prior Learning -  https://govt.westlaw.com/calregs/Document/IAE7881A8C3ED4DD3B4F2194E32E06B23?viewType=FullText&listSource=Search&originationContext=Search+Result&transitionType=SearchItem&contextData=(sc.Search)&navigationPath=Search%2fv1%2fresults%2fnavigation%2fi0ad62d2e00000171505fa7a9aef5a974%3fNav%3dREGULATION_PUBLICVIEW%26fragmentIdentifier%3dIAE7881A8C3ED4DD3B4F2194E32E06B23%26startIndex%3d1%26transitionType%3dSearchItem%26contextData%3d%2528sc.Default%2529%26originationContext%3dSearch%2520Result&list=REGULATION_PUBLICVIEW&rank=1&t_T1=5&t_T2=55050&t_S1=CA+ADC+s&bhcp=1  

https://govt.westlaw.com/calregs/Document/IAE7881A8C3ED4DD3B4F2194E32E06B23?viewType=FullText&listSource=Search&originationContext=Search+Result&transitionType=SearchItem&contextData=(sc.Search)&navigationPath=Search%2fv1%2fresults%2fnavigation%2fi0ad62d2e00000171505fa7a9aef5a974%3fNav%3dREGULATION_PUBLICVIEW%26fragmentIdentifier%3dIAE7881A8C3ED4DD3B4F2194E32E06B23%26startIndex%3d1%26transitionType%3dSearchItem%26contextData%3d%2528sc.Default%2529%26originationContext%3dSearch%2520Result&list=REGULATION_PUBLICVIEW&rank=1&t_T1=5&t_T2=55050&t_S1=CA+ADC+s&bhcp=1


Questions? 



Competency-based Education



The Equity Imperative

• We have made substantial progress toward closing opportunity 
gaps, but gaps remain

• We have millions of Californians who have some college but no 
degree, minoritized students are over-represented in this 
population

• Students need access to degree programs that lead to wage gains 
and are offered in a way that meets their needs

• Degree programs lead to the greatest return on investment for 
students 

Presenter
Presentation Notes
Why now Equity imperative: Noncredit serves a lot of DI students; CBE transitions to for-credit opportunities will enhance student outcomes



Competency-based education is and is not…. 
CBE is… CBE is not…
Time is variable with program offered in a 
flexible, self-paced approach

Learner works at course-set pace with pre-
determined schedule of assignments, activities, 
etc. with true beginning and end dates 

Learning is fixed requiring demonstration of 
mastery of each competency

Learning varies with passing course grade 
(i.e., A, B, C, D) 

Determined by rigorous summative authentic 
assessment focused on meeting core outcomes 
and competencies 

Student evaluation varies based on accumulation 
of activities, exams, projects, discussion, 
attendance, etc.

Student learning supported by faculty and staff 
throughout learning journey

Independent study (i.e., students learn on their 
own and then take final exam)

Completion of program is based on mastery of 
intentionally designed scaffold of all 
competencies

Achievement is based on passing grades and 
credit-hours (i.e., 60 credit hours=AA/AS)

Presenter
Presentation Notes
Slide from January 2020 5C CBE presentation



CBE and CPL are Separate and Distinct
Credit for Prior Learning Direct Assessment CBE

Program Integration
Pre-program certification 
of prior learning to satisfy
program requirements

Certification of current 
learning within the program

Achieving Mastery
Pre-program experiences 
outside of program 
influence

Facilitated by faculty and
program content

Evaluation by 
Examination

Credit by examination for 
assessment of prior 
learning with variable 
levels of performance

Examination of competency 
mastery requiring a high-level 
of performance (80% or 
higher)

CPL is not allowed in direct assessment CBE

Presenter
Presentation Notes
CCCCO CBE Report to BOG (2020)ACCJC Policy on CBE (January, 2020) Course/Credit-based:The demonstration of competencies is embedded into a conventional curriculum comprising courses to be completed to earn credits toward a degree or credential. Course/credit-based programs generally enroll students in traditional academic terms (typically, semesters or quarters) and award credits for courses successfully completed. Students may accelerate their learning and receive credit for the course when they have demonstrated mastery of the competencies by passing a summative assessment. Institutions may elect to create two academic transcripts, one that displays the credits earned (and grade point average or GPA) and one that specifies the competencies attained. (C-RAC, Common Framework for Defining & Approving CBE Programs, 2015). Within the course/credit-based model, institutions primarily adhere to traditional credit-hour based policies and structures including course and program approval, schedule configurations, and funding apportionment structures.”Direct Assessment:CBE approach that is not based on academic terms, such as semesters and quarters, or credit hours. Disregards conventional courses and bases both the evaluation of student achievement and the award of a degree or credential solely on the demonstration of competencies. Allows students to proceed at their own pace rather than to progress through courses offered in a traditional academic term. Because conventional grades are not necessarily assigned and no term length is imposed, the transcript reflects competencies attained rather than grades or credit hours earned. As with all CBE, students are expected to demonstrate the competency at a high level of achievement. Students demonstrate the competencies while they are enrolled in the program; Transfer credit or prior learning assessment is not permitted in direct assessment programs or in the direct assessment portion of a “partial direct assessment” program. Direct assessment programs establish “credit-hour equivalencies” for the student learning outcomes they evaluate and may choose to provide a transcript indicating course/credit equivalencies in addition to the competency transcript. Direct assessment programs must be in compliance with 
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Module Payment Timeline
Participation Seed Funding  19% 

(100,000)
January 2021

Module I: Establish local infrastructure for innovation 
(6 Months) 

2% 
(10,000) 

January 2021 –
June 2021

Module II: Select the program (3 Months) 2% 
(10,000)

April 2021 –
June 2021

Module III: Design the program 
(9 Months) 

33% 
(170,000)  

July 2021 –
March 2022

Module IV: Obtain regional accreditation and program 
approval 
(2-4 Months ACCJC; 6-12 Months USDOE) 

5% 
(25,000) 

April 2022 –
September 2022

Module V: Build operational model 
(8 – 12 Months) 

19% 
(100,000) 

April 2022 –
March 2023

Module VI: Obtain Provisional CCCCO Approval 
(3 Months) 0%

April 2023 –
August 2023

Module VII: Launch program 
(4 Months) 

10% 
(50,000)

September 2023 –
December 2023

Program begins:
January 2024

Module VIII: Continued action research and scalability 
(After 1 year) 

10%
(50,000)

January 2025

Total: 515,000

CBE 
Collaborativ
e (pilot)



Collaborative Goals

• Establish a Direct Assessment CBE implementation collaborative of 
early implementer colleges

• Provide funding and implementation support to participating 
colleges 

• Create a blueprint (roadmap) for implementation of programs 
system-wide

• Evaluate the implementation process and early student outcomes

15



Collaborative Process  

16

Learning and 
Professional 

Development

Implementation

Submission of 
Artifacts Funding

Evaluation 



Collaborative Process Commitments

• Participating colleges will establish a Direct Assessment CBE 
Implementation committee

• Colleges will participate in collaborative planning and learning 
sessions with fellow participating colleges and relevant content 
experts

• Colleges will be required to submit implementation artifacts to the 
Chancellor's Office

• Colleges will participate in system-wide evaluation and 
process documentation

17



Collaborative Program Application Timeline

September 2020
• Proposed direct assessment CBE regulations presented at Consultation 

Council
• Proposed direct assessment CBE regulations first reading at BOG

October 2020 • CBE Collaborative Webinar
• Complete Collaborative Interest Form

November 2020 • Proposed direct assessment CBE regulations second reading at BOG
• Collaborative application made available

November - January • Complete the pre-application activities of Module I
February 2021 • Collaborative application due 

March 2021 • Selected colleges notified

March 2021 • Direct Assessment CBE Collaborative launch
June 2021 • Module 1 deliverables due

18



Please complete the interest form

What does it ask? Who should complete 
it?

When should it be 
completed?

• Campus knowledge 
of and experience 
with CBE

• Campus interest in 
a direct assessment 
CBE program and 
the collaborative

• Campus 
leadership, after 
having gauged 
interest on campus

This Friday!

Presenter
Presentation Notes
Who should complete it? When should they complete it by? 



Questions? 



Thank you!

Aisha N. Lowe, Ph.D.
Vice Chancellor

Educational Services and Support
(916) 322-4285

alowe@cccco.edu 
California Community Colleges Chancellor’s Office

1102 Q Street, Sacramento, California 95811
www.cccco.edu

mailto:alowe@cccco.edu
http://www.cccco.edu/


Appendix 



Step 1 Step 2 Step 3 Step 4 Step 5
GOAL
Develop a College Credit for 
Prior Learning (CPL) Workgroup.

STRATEGIES
• Identify stakeholders  on 

campus with  varying 
expertise and perspectives, 
such as:

o Student services faculty

o Instructional faculty

o Administrators

o Student Learning Outcome (SLO)
coordinators

• Identify a CPL lead to be  
responsible for advancing  the 
outcomes of the  workgroup. Be 
realistic about the time this  
person will commit and consider 
institutionalizing the position.

• Marshall resources to support 
the workgroup  and campus 
CPL efforts, such as Guided  
Pathways or Student Equity and
Achievement Program funds.

• Consider using GP or SEA
funds.

GOAL
Develop an engagement plan to 
enable multi-directional dialogue  
about CPL.

STRATEGIES
• Identify affected stakeholders 

and develop suggested roles for 
them in CPL implementation.

• Involve accreditation  
representation.

GOAL
Develop meeting cadence and key 
communication artifacts for 
stakeholder engagement.

STRATEGIES
• Hold brainstorming sessions to 

address challenges,
opportunities, questions, and 
concerns about engaging 
identified stakeholders.

• Use group meetings to develop 
shared goals for the workgroup 
and for CPL implementation.

• Develop an FAQ to answer  
stakeholder questions
and provide consistency.

• Develop a Frequently Identified 
Concerns (FIC)  document to 
identify future issues, demonstrate  
willingness to hear  stakeholders 
and intent to increase buy-in.

GOAL
Draft a Student Services CPL
Process.

STRATEGIES
• Hold meetings to analyze 

procedures for CPL 
intersections.

• Identify existing student data 
needed for CPL and what new 
data variables should be created 
to track success of CPL impact.

• Develop a list of CPL data
elements.

• Use lean process mapping to 
check for redundancies or
conflicts.

• Build consensus around a 
central entry point for  
implementing CPL.

• Develop a CPL intake form.

GOAL
Develop a plan to 
communicate with students 
about CPL.

STRATEGIES
• Meet with the campus IT team to 

discuss information systems
infrastructure.

• Establish when/where  
student data will be  
gathered, and when/where it 
will be linked to other student
data.

• Determine how the process can be 
automated or completed
electronically.

This process flow outlines steps and tactics a college may take to implement credit for prior learning—a strategy  
using students’ previously acquired skills and knowledge to accelerate their paths to completion. Find more resources,  
including templates (underlined below), in the Credit for Prior Learning Community on the Vision Resource Center.

Presenter
Presentation Notes
JODI



Step 6 Step 7 Step 8 Step 9 Step 10
GOAL
Develop a timeline for 
board policy and
administrative procedure  
development and adoption.

STRATEGIES
• Identify the date that final 

revisions need to be
completed.

• Develop a schedule working 
backwards from the final 
revisions date.

• Identify any dependencies that 
could affect the timeline.

GOAL
Create an inventory of courses 
eligible for CPL and the types of 
prior learning assessments
required.

STRATEGIES
• Develop a CPL inventory  

template to be used across 
meetings and individual work.

• Collaborate with faculty to 
identify types of prior learning 
assessments that would be 
required to award CPL in select
courses.
This requires considering how the 
assessment reveals whether a 
student acquired the course’s  
student learning outcomes.

• Using the inventory template 
when working with faculty to 
identify courses that could be  
awarded through the various 
types of CPL.

GOAL
Advance revised board policy and 
administrative procedures through
shared governance processes.

STRATEGIES
• Share with keystakeholders and 

incorporate feedback.

GOAL
Develop a process for CPL  
assessment development and 
approval with reviews from faculty,
administrators, IT, evaluators, and 
Student Learning Outcome
subject matter experts.

STRATEGIES
• Build consensus for  

collaborative development of 
prior learning assessment
processes.

• Develop rubrics for  
assessments, such as 
evaluating portfolios or Joint 
Services Transcripts.
Highlight the need for
professional development for
faculty.

• Brainstorm and build consensus 
for the process.

• Schedule a recurring review 
process aligned to program 
evaluations or changes from 
CSU and UC.

• Use lean process mapping to 
check for redundancies or 
conflicts, and revise processes 
as needed.

GOAL
Develop a plan to  
communicate with the  
campus community about
CPL.

STRATEGIES
• Develop resources such as a 

website, short videos, or 
workshops to explain CPL 
opportunities to students, using 
language that is accessible and  
easy to understand.

• Use existing infrastructure to 
send information, such as 
student newsletters, text or 
email, clubs, etc.

• Use ACC & JC standards to 
continually inform your process.

This process flow outlines steps and tactics a college may take to implement credit for prior learning—a strategy  
using students’ previously acquired skills and knowledge to accelerate their paths to completion. Find more resources,  
including templates (underlined below), in the Credit for Prior Learning Community on the Vision Resource Center.

Presenter
Presentation Notes
JODI



Why Should We Implement Direct Assessment
Competency-Based Education?
• Teaching & learning must evolve to meet student’s needs
• Students needs programs that are flexible and personalized
• Career and transfer preparation is essential to the future of our 

state and our system
• CBE is an economic mobility lever for students
• CBE can flex with changing technologies, employer 

demands, and unexpected societal shifts
• CBE will help us meet our goals (Vision for Success)

Presenter
Presentation Notes




CBE Focuses on Mastery of Competencies
Credit Hour Model… 

based on seat time 
originally designed to 
determine faculty pensions 
and not as a measure of 
learning. 

Credit Hour is current basis 
for awarding financial aid, 
faculty workload & degree 
completion. 

Competency Based 
Education… moves beyond 
seat-time focusing on mastery of 
learning exercises, through 
activities and experiences that 
align with clearly defined 
programmatic outcomes.

Hours will vary, but the learning 
is fixed. 

Often fully online modules.

Flexible academic calendar term 
options. 

26

“Cracking the Credit Hour” by Amy Laitinen

Presenter
Presentation Notes
Slide from January 2020 5C CBE presentation Fully online modulesDifferent term options for the academic calendar

https://static.newamerica.org/attachments/2334-cracking-the-credit-hour/Cracking_the_Credit_Hour_Sept5_0.ab0048b12824428cba568ca359017ba9.pdf


Direct Assessment CBE
• Instruction not based on academic terms or credit hours
• Both the evaluation of student achievement and the award of a degree or 

credential are based solely on the demonstration of competencies
• Students proceed at their own pace rather than progressing through 

courses in a traditional academic term timeline
• Conventional grades are not necessarily assigned; mastery is recorded
• Students are expected to demonstrate the competency at a high level of 

achievement (mastery)
• Establishes “credit-hour equivalencies” between CBE competencies and 

traditional course student learning outcomes

Presenter
Presentation Notes
Why direct assessment CBE: Need to highlight how these elements tie to our title Equity through innovation 
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